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Whole-institution Approach in Education for Sustainable
Development: Theory and Practice®

Education is an important mechanism of sustainable development implementation. Education
for sustainable development (ESD) is one of the priorities of international organizations (UN,
UNESCO, and other), and national governments from the beginning of the 1990s. Experience
generated over three decades of implementation of ESD, as well as theoretical studies show that
a whole-institution approach is required for effective furthering of ESD. Withing this approach the
priorities shift from including ESD issues into a few selected subjects or events to applying ESD
as a foundation for the entire functioning of an educational institution (including management and
budget, education, professional development, campus design, resource use, community relations
etc). The research presented in the article has been completed using systemic, problematic, and
comparative approaches. Ecological systems theory and educational design are suggested as
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approach implementation in education for sustainable development, and generalization of the research results.

3 N. I. Koryakina: analysis of international practices in the sphere of the whole-institution approach implementation in
education for sustainable development

4A.S. Ermakov: study and generalization of the regulatory framework for the whole-institution approach implementation
in education for sustainable development.

5 D. S. Ermakov: theoretical and methodological substantiation of the whole-institution appproach implementation in
education for sustainable development at secondary school level.
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theoretical and methodological foundations for the whole institution approach. They point at the
need to take into consideration child’s natural and socio-cultural environment in designing education
systems. The article considers practical cases (for example, international “Eco-schools” network,
Anglo-American school and other) which can be replicated in and by other organizations.

Key words: education for sustainable development, whole-institution approach, methodology,

theory, practice

Introduction. In 1987 The World Com-
mission on Environment and Development
formulated one of the most widely recognized
definitions of sustainable development, which
is meeting the needs of the present without
compromising the ability of future generations
to meet their own needs [8]. In 1992 The Unit-
ed Nations (UN) Conference on Environment
and Development adopted “Agenda 21" — an
international action plan for sustainable devel-
opment. Chapter 36 of the “Agenda 21” called
for inclusion of sustainable development issues
into all study programs and curricula.

That time marks the beginning of a new
socio-pedagogical phenomenon — education for
sustainable development (ESD), which is still
considered as one of the priorities of UNESCO
and is supported by the UN. In 2002 UN de-
clared The World Decade of ESD (2005-2014)>.
In 2013 the UN adopted a Global Agenda for
ESD for the period after the end of the decade®.

ESD is viewed not as a certain body of in-
formation or knowledge, but as the aim of edu-
cation. T. Shallcross and J. Robison argue that
“a situated, whole school action-focused learn-
ing rather than behaviourist or cognitive/con-
structivist approaches to learning offers a bet-
ter, though not the only, prospect for education
to contribute to the development of more sus-
tainable lifestyles/actions” [9, p. 299]. It is nec-
essary that ESD is integrated into international
and national policies, institutional manage-
ment, teacher training, programs of study and
quality evaluation. Educators and researchers
have to reevaluate their approaches to ESD.
Effective evaluation of an ESD system requires
a deep understanding of aims and strategies to
achieve them, planning cycles, reflection and
correction. Such an approach is essential as
the issues of sustainability themselves reflect
the contemporary world: complex, multiaspec-

" Agenda 21. — URL: https://sustainabledevelopment.
un.org/content/documents/Agenda21.pdf.

2 United Nations Decade of education for sustainable
development : resolution adopted by the General Assembly
21 February 2003, A/57/254. — URL: https://undocs.org/
en/A/RES/57/254.

3 UNESCO Global action programme on education for
sustainable development. — Paris: UNESCO, 2013. — 28 p.

tual, lacking one “correct” solution, and con-
cerning multiple stakeholders [5].

The UN Conference on sustainable de-
velopment (“Rio+20”, 2012) endorsed the
whole-institution approach to ESD and called
for inclusion of sustainability as a cross-cutting
concept into curricula of various disciplines
along with raising sustainability on campuses
and in local communities*. The importance of
this approach has also been recognized by the
Global Action Program on Education for Sus-
tainable Development®.

Implementation of the whole-institution
approach is a far more complex goal than just
teaching about the issues of sustainable de-
velopment or adding new materials to existing
courses and training programs. This approach
requires placing sustainability in the forefront of
all aspects of lives of educational institutions.
It means that all aspects of internal function-
ing and external relations of an organization
are considered and re-considered in light of the
principles of sustainable development.

Following such an approach each organi-
zation makes decisions about its actions within
three related areas: campus (management);
curriculum (teaching/learning/research) and
community (external relationships). It goes be-
yond the frames of formal education, because
it concerns a wide range of issues and stake-
holders at different levels of society, including
leadership, participation, and responsibility;
quality development, youth as part of the par-
ticipatory processes, staff development in the
area of sustainable development and ESD, fur-
ther training for all stakeholders, campus man-
agement (for example, waste management
strategies, energy saving, procurement policies
etc.), innovation — being open to change and
collaboration, communication networks within
the institution and beyond it. The whole-insti-
tution approach requires reorientation of an
institution’s strategy and, as a result — of its cul-
ture — towards sustainable developments.

4 The future we want (2012). — URL: https:/
sustainabledevelopment.un.org/futurewewant.htm.

5 UNESCO Global action programme on education for
sustainable development. — Paris: UNESCO, 2013. — 28 p.

6 Outcomes of the first meeting of the Ad hoc group
on strategic planning: the draft concept note for the
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2. Research methodology. The research
is based on systemic, problematic, and com-
parative approaches [6]. The first one consid-
ers a secondary school and its environment as
a combination of connected elements. Applica-
tion of the whole-institution approach allows to
achieve an emergent property — sustainability
of an educational system. Application of the
third approach is necessary due to complexi-
ty of the issue considered — ESD, which has
multiple theoretical and practical problems that
are yet to be solved. The third approach allows
to analyze experience of the whole-institution
approach for ESD generated in different coun-
tries, identify both obstacles and achievements
that can be replicated.

Results and discussion. ESD is an in-
novative system that requires different ap-
proaches, different management, and different
methodology for teaching, learning, and raising
awareness. Since ESD permeates all aspects
of school life, it is necessary to work at each
of them, which will cause an “ESD-transforma-
tion” of the traditional model of schooling [10].
Such a model calls for ways in which “educa-
tional institution becomes a microcosm of sus-
tainable development that stems from sustain-
ability more, than from unsustainability»'.

The theoretical foundation for the general
institutional approach can be found in ecologi-
cal systems theory by U. Bronfenbrenner [1].
He sees a person’s environment as a system of
nesting structures. “Microsystem” is a combina-
tion of relationships of a developing person and
his (her) immediate environment, that includes
the person himself (family, school, peers etc.);
patterns of activities, roles and interpersonal re-
lationships that a person experiences in a giv-
en environment with a specific set of physical
characteristics and with presence of people,
who, in their turn, have their own temperament,
personality, and beliefs. “Mesosystem” is a com-
bination of interacting microsystems in which a
person is immersed (for example, home, church,
school, work, summer camp etc.). “Ecosystem”
contains relationships with at least one structure
in which a person is not present physically, but

post-2019 (United Nations Economic Commission for
Europe Steering committee on education for sustainable
development, Geneva, 2-3 May 2019). — URL: https://
www.unece.org/fileadmin/DAM/env/esd/14thMeet_SC/
Doc/Outcome_1902861E.pdf

" National curriculum: the handbook for secondary
teachers in England. Key stages 3 and 4. — L: Qualifications
and curriculum authority: Department for education and
skills, 2004. — 224 p.
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that still influence the developmental situation of
the person (relationships at work, mass media,
local government, trade, industry etc.). “Mac-
rosystem” is composed of intertwined micro-,
meso-, and ecosystems within a given culture,
subculture or a broader context (social class,
political, ethnic, or religious groups can all be
viewed as macrosystems — they are the social
structures that have institutional properties such
as lifestyles, economic sources, belief systems
etc.). An important property of a system is its
sustainability. Extremums of disorganization or
of rigidity in the structure of the function threaten
a potential personal growth, whereas an aver-
age level of flexibility creates optimal conditions
for human development.

From educational design perspective the
ecological system approach is embodied as
educational environment — a system of edu-
cational and psychological conditions and im-
pacts that creates opportunities for the devel-
opment of students’ actual or potential abilities
and interests. For educational environment to
have a developmental impact it has to provide
a set of opportunities for self-development that
includes three major components: 1) spatial —
class and other rooms, campus and its territory
etc.; 2) social — interactions between all stake-
holders of education (students, educators, par-
ents, administrators etc.); 3) psychodidactic —
contents and teaching methods, defined by the
aims of the process of education.

The UNESCO suggests that “A whole-
school approach involves including sustainable
development and climate action in all aspects
of your school, which can be broken down into
four interrelated areas for action: school gov-
ernance, teaching and learning, campus, and
community partnerships. Changes in these four
areas are achieved through an ongoing pro-
cess of planning, action, and reflection™.

What and how do we need to teach chil-
dren so that they have a chance to avoid a
global catastrophe? According to D. Orr, it is
not as much about “what” and “how”, as about
“where” to teach? How can one teach a child
to care about the environment within the walls
of a campus that demonstrates a complete ig-
norance of both nature and the child? Part of
the solution comes from reconnecting human
consciousness and the environment, rebuild-

2 Gibb N. A Whole-School approach to sustainable
development and climate action: guidelines for whole-
school transformation. — URL: http://www.unesco.org/new/
fileadmin/MULTIMEDIA/HQ/ED/ED/images/ASPnet_new/
PDF/Draft-guidelines-on-Climate-change.pdf.
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ing connection between life and the systems
provisioning for it [7]. The importance and the
promise of buildings as tools for ESD have
been summarized by Prime Minister of the
United Kingdom (1997-2007) T. Blair: “All new
schools... should be models for sustainable
development: showing every child in the class-
room and the playground how smart building
and energy use can help tackle global warm-
ing... Sustainable development will not just be
a subject in the classroom: it will be in its bricks
and mortar and the way the school uses and
even generates its own power. Our students
won't just be told about sustainable develop-
ment, they will see and work within it: a living,
learning, place in which to explore what a sus-
tainable lifestyle means™.

From a practical perspective a whole-in-
stitution approach to ESD can be implemented
within the following directions: lowering of the
environmental impact of the campus and inte-
gration of environmental management into the
school management practices; involvement of
school students into decision making regarding
school management and into sustainable prac-
tices; strengthening community participation
and schools’ participation in local environmen-
tal decision making; sustainability and ESD
awareness raising for school staff to aid inte-
gration of ESD into formal and informal learn-
ing; updating of school policies to make ESD
their central element; ensuring the school is an
organization of continuous learning?.

A study commissioned by Department of
the Environment and Heritage, Australian Gov-
ernment in 2004 found that there is a lack of
evaluation and research findings to address
questions regarding implementation and effec-
tiveness of the whole-institution approach con-
clusively [4]. Four years later L. G. Hargreaves
confirmed those findings: “Despite widespread
support for this approach to ESD at national
and international levels, there are relatively few
concrete examples of schools in which this ap-
proach has been systematically implemented.
A more common trend appears to be partial
implementation of just a few aspects of ESD
as curriculum add-ons or experiential learning
units. While these approaches provide useful

' Blair's climate change speech // The Guardian.
15.09.2004. - URL: https://www.theguardian.com/
politics/2004/sep/15/greenpolitics.uk.

2 National curriculum: the handbook for secondary
teachers in England. Key stages 3 and 4. —L.: Qualifications
and curriculum authority: Department for education and
skills, 2004. — 222 p.
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learning opportunities for students, they fall
well short of achieving the objective of a whole-
school approach to ESD. Where examples of
the whole-school approach do exist, they tend
to be pilot projects in individual schools rather
than a system-wide or school-board approach
to implementation” [3].

One of the reasons for such a slow prog-
ress can be the fact that an effort for “ESD-trans-
formation” requires a lot of human resources, in
particular at research and development stage,
when certain awareness and experience is
needed to identify the areas of work, priorities
and specific measures. This raises the “en-
trance threshold” and keeps some schools from
embarking on ESD-transformation. To address
these problems, many governments and NGOs
develop nation-wide schemes that provide sys-
temic whole school solutions and offer various
support — training, consultations, guidebooks,
curricula and etc.

One of the most established examples of
such a scheme is the European Eco-schools
initiative which started in 1986. In 2005 their
progress at national levels has been reviewed
[2; 4]. This and another study undertaken by the
Australian government show that whole school
approaches can be beneficial for both schools
and the local communities in multiple ways:
1) improved relationships between stakehold-
ers of the school community; 2) students re-
ceive a more meaningful practical experience;
3) ESD brings in innovative approaches for pro-
fessional growth; 4) schools reduce their envi-
ronmental impact; 5) school surroundings be-
come healthier and more attractive; 6) schools
achieve financial savings due to a more effi-
cient resource use; 7) schools bring in addition-
al resources both from the local community and
ESD support networks.

It is of interest to consider a case of the
Anglo-American school (AAS)?® of Moscow and
St. Petersburg (Russia)*.

While the school had no formally adopted
curriculum on ESD, its various aspects are cov-
ered due to the interest of all stakeholders, in-
cluding parent community. In general, sustain-
ability issues are included in all aspects of the
schools’ life. Rather than transferring knowl-
edge about sustainability, the school strives to

3 The Anglo-American School. — URL: https://www.
aas.ru.

4 The campus in St. Petersburg closed in October
2018, by that time both campuses had been transitioning
towards a whole-school model of ESD.
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provide learners with experience of being part
of a community that cares about the environ-
ment and of participation in decision making.

Advancement of ESD at AAS is coordinat-
ed by a committee that consists of interested
staff members and students. Due to the small
size of AAS St. Petersburg, the number of mem-
bers is not limited. The committee meets twice
a month to discuss the progress on its deci-
sions. Some of the decisions have been: retro-
fit lighting to more efficient light-emitting diode
lamps; modify procurement policy to include
environmental impact of goods purchased by
the school; the “6 R” campaign (Rethink, Re-
fuse, Reduce, Repair, Reuse, Recycle [11].

The curriculum at AAS is organized into
units. Most of the knowledge about the envi-
ronment students receive from science cours-
es, which include units on physics, chemistry,
biology, physical geography, and astronomy.
Dedicated units on ecology / environmental sci-
ence are present in science curricula for each
stage — in primary, middle, and high school.

During the sophomore and the senior years
(11 and 12) students can choose one of the sci-
ences for an in-depth course of 180 hours (ev-
ery day during the entire school year). One of
the courses offered is “Environmental science”
which is taught at two levels — standard and
advanced. The curriculum is developed to sat-
isfy the requirements of Advanced Placement
(a system coordinated by The College Board
that develops common requirements for cours-
es and develops external examinations like the
Russian Unified Exam).

“Environmental science” teaches students
about scientific principles, concepts and meth-
odologies that are needed to understand multi-
ple connections in nature, for identification and
analysis of environmental problems, for evalu-
ation of relative risks posed by those problems,
and to study alternative solutions to environ-
mental problems or their ultimate prevention.
The course does not have a set of standards
but dictates some general requirements about
the share of each major topic. For example, the
issues of environmental pollution and its pre-
vention should receive approximately 25-30 %
of instructional time. Other topics (“Earth’s
systems and resources”, “Human population”,
‘Land and water use”, “Production and con-
sumption of energy”, “Global changes”) each
receive 10-15 % of instructional time.

' Environmental science: course description. —
Princeton: The College Board, 2013. — 22 p.
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At AAS, the course of environmental sci-
ence ends with a project: students construct
a working model of an environmental solution
or formulate suggestions to reduce the school
building’s ecological footprint. Among the stu-
dent projects are building of a bicycle-based
generator, parabolic solar heater, analysis of
the school’'s consumption of paper. Students
are also asked to present their projects to stu-
dents from the lower school.

Sustainability education is supported by a
regular use of teaching methods and technol-
ogies that help students develop systemic and
critical thinking, and a positive experience of
group work and cooperative problem solving.
Development of the aforementioned qualities is
declared by virtually any education system as
one of the major outcomes. However, it is less
common to see a well planned system that ac-
tually develops and measures those qualities.
AAS goes through the process of goal setting
with students to plan their development of soft
skills. Students and their parents receive a reg-
ular feedback on development of the skills cho-
sen during joint goal setting.

An effective ESD is impossible within the
walls of a building that demonstrates a com-
plete lack of interest in sustainability. On the
other hand, the school’s environment can serve
as a powerful resource for environmental ed-
ucation. AAS uses the following elements that
enrich its spaces with environmentally themed
installations, for example:

— a model of a wastewater bioregenera-
tor “Living machine” — a system of connected
tanks / aquaria that models a freshwater eco-
system able to process nutrients. Watching the
functioning of The Living Machine stimulates
natural curiosity of younger students. Older
students use the machine for lab work and re-
search projects;

— recycling — containers for paper and
plastic waste have been designed by students
and located in places identified by the student
body;

— a vertical garden model on a windowsill,
where herbs are grown aeroponically.

Responsible decision making is an essen-
tial part of ESD. AAS has a Student Council that
advises the school administration on various
aspects of the school life. For example, follow-
ing recommendation of the Student Council, the

2 Wastewater technology fact sheet. The living
machine. — URL: https://www3.epa.gov/npdes/pubs/living_
machine.pdf.
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school replaced paper towel dispensers with air
dryers. Students researched the two options
and concluded that the second has a lower en-
vironmental impact. Even if the research meth-
odology was not quite accurate, students will
certainly benefit from the experience of making
positive research-based changes.

While AAS differs from other local schools,
its experience can be of interest for education
in Russia. One of the areas that makes AAS’s
approach worth studying is that ESD here de-
velops in a non-linear fashion and organically.
In that way its functioning and further develop-
ment does not require substantial stimulation
from the school administration or from external
governing bodies.

4. Conclusions. Implementation of the
whole institution approach at all levels of ed-

ucation is a an important and pressing goal
that will contribute to achieving both local and
global sustainability. Secondary schools have
a significant potential for this process because
they are the places where the foundation for
development of a young person’s culture us
laid. It may also be a foundation for the culture
of sustainable development. At present there
are only isolated examples of initiatives and
projects that involve school communities into
a whole institution implementation of ESD. On
one hand, they are the evidence that it is prac-
tically possible to implement that approach. On
the other hand, there is still a need to resolve
a number of theoretical, methodological and
organizational problems. The prospective of
achieving a sustainable future for current and
future generations will inspire this work.

References

1. Bronfenbrenner U. The ecology of human development. Cambridge: Harvard University Press, 1979.

xv+330 p.

2. Eco-schools — trends and divergences: a comparative study on Eco-school development processes
in 13 countries / eds. F. Mogensen, M. Mayer. Vienna, Austria: Austrian Federal Ministry of Education, Science

and Culture. 2005. 360 p.

3. Hargreaves L. G. The whole-school approach to education for sustainable development: from pilot
projects to systemic change // Policy and practice: a development education review. 2008. Ne 6. P. 69-74.

4. Henderson K., Tilbury D. Whole-School approaches to sustainability: an international review of
sustainable school programs. Canberra, Australia: Australian Research Institute in Education for Sustainability,

2004. 65 p.

5. Hopkins C. Reflections on 20+ Years of ESD // Journal of education for sustainable development.

2012. Vol. 6. No. 1. P. 21-35.

6. Hoveid, M. H., Ciolan, L., Paseka, A., Marques da Silva, S. Doing educational research: Overcoming
challenges in practice. LA: Sage Publishing, 2019. 352 p.
7. Orr D. Loving children: a design problem // Hope is an imperative. Washington, DC: Island Press,

2011. P. 172-179.

8. Our common future : report of the World Commission on environment and development. Oxford,

USA: Oxford University Press, 1987. 420 p.

9. Shallcross T., Robinson J. Sustainability education, whole school approaches, and communities of
action // Participation and learning. Dordrecht : Springer, 2008. P. 299-320.
10. Sterling S., Orr D. Sustainable education: revisioning learning and change. Cambridge: UIT

Cambridge Ltd., 2001. 96 p.

11. Webster K., Zhevlakova M. A, Kirillov P. N., Koryakina N. I. From environmental education to
education for sustainable development. St. Petersburg: Nauka, SAGA, 2005. 137 p.

Received: Augus 28, 2020; accepted for publication September 20, 2020

Reference to the article

Gleason R., Kirillov P. N., Koryakina N. I., Ermakov A. S., Ermakov D. S. Whole-institution approach in
education for sustainable development: theory and practice // Scholarly Notes of Transbaikal State University.
2020. Vol. 15, No. 4. PP. 36—43. DOI: 10.21209/2658-7114-2020-15-4-36-43.

41



Y4yéHble 3anuckm 3ably. 2020. Tom 15, Ne 4

T, _—
il -

PoH MucoH’,

Llikona . AHayH

(99820, CLUA, 2. AHeyH, w. bue oz CanmoH, 500),
e-mail: ronniegleason63@gmail.com
https://orcid.org/0000-0003-0393-2789

lMaeen Hukonaeeu4 Kupunnoe?,

KaHOudam rcuxos102u4ecKux Hayk,

Mockosckasi wkona «Bbpykc»

(129323, Poccusi, 2. Mockea, Jlasopesnbili np-0, 7),
e-mail: pavel.kirillov77@gmail.com
https.//orcid.org/0000-0001-8339-193X

Hamanbsi UeaHoeHa KopsikuHa®,
KaHOudam rnedazo2audyecKux Hayk,

AHO «[lMnamgopma HO80U WKOIbI»

(125040, Poccus, 2. Mockea, yn. «[lpaeobi», 26),
e-mail: koryakina@vbudushee.ru
https.//orcid.org/0000-0003-1779-6490

AnekcaHdp Cepzeesuy Epmakoe?,

KaHOudam 6uoI02UYECKUX HayK,

Mockosckul eocydapcmeeHHbIl yHusepcumem um. M. B. JlomoHocosa
(119991, Poccus, 2. Mocksa, JleHuHckue eopbl, 1, cmp. 12),

e-mail: ermakov99@mail.ru

https://orcid.org/0000-0003-4878-9058

Amumpuiti Cepzeesuy Epmakoe®,

Ookmop nedacoa2udecKux Hayk, kKaHOudam XUMUYECKUX Hayk,
Poccutickuli yHugepcumem 0pyx6bi Hapodoes

(117198, Poccus, 2. Mocksa, yn. Muknyxo-Maknas, 6),
e-mail: ermakov-ds@rudn.ru
https://orcid.org/0000-0003-0737-0189

O6uwelkKonbHbLIM Noaxoa B 06pasoBava| Aana yCTOI;I‘-IVIBOFO pa3BUTUA: Teopua n I1paKTl"|Ka6

O6pasoBaHne — BaXXHENLUNIA MEXaHU3M LOCTUXKEHUS YCTOMYMBOro passutusi. ObpasoBaHue

ans ycronymsoro pas3sutus (OYP) BeiCTynaeT 0OAHMM U3 NPUOPUTETOB AESATENbHOCTU MEXAYHapPOL4-

HbIX opraHusaumi (OOH, KOHECKO u ap.), HaumoHanbHbIX npaBuTenbCcTB ¢ 1990-x rr. Hakonnex-

Hble 32 3TO BpeMS NpaKkTUYECKMI OMbIT, @ TakkKe pesyrbTaThl TEOPETUYECKUX UCCNeaoBaHMM cBuae-

TENbCTBYIOT O TOM, YTO Ans adcpekTnBHOM peanunsaummn OYP Heobxoanm O6LLENHCTUTYLMOHANMb-

HbI nogxop. Mpu atom OYP JOmMKHO He CTOSMBbKO BKIOYATbCA B 06pa3oBaTenbHbIN MPOLECC B BUAE

HECKOMMbKMX TEM MO HEKOTOPbLIM NpeaMeTaM, OTAENbHBIX MEPOMPUATUIA, HO U BbICTyNaTb 6a3ncom

ONs AeaTenbHOCTM 0bpas3oBaTenibHON opraHM3aumm B Lernom (BKIovas ynpasneHne n pmHaHcupo-

BaHue, 00y4YeHMs 1 BOCMUTaHMe, MOBbILLEHNE KBanMduKaLmMn nepcoHana, obycTponCcTBO Kamnyc,

CoAepXXaHne 34aHUN U PecypcocHabxeHne, B3auModenCcTBUE C MECTHBIM COOBLLECTBOM U Ap.).

MpepnaraeMoe B cTaTbe UCCNeAoBaHMe NPOBEAEHO C NPUMEHEHNEM CUCTEMHOIO, MPOGNEMHOrO U

CpaBHUTENbHO-NeJarorm4yeckoro NOAxXoA0B. B kayecTBe TEOPETUKO-METOA0NOMYECKUX OCHOBAHUMN

peanusaummn o6LEeNHCTUTYLMOHaNnbHoro nogxoda k OYP npegnaraoTcsa 9KOMOrMYecKkuin noaxos u

negarornyeckuii An3aniH, ykasbisatolme Ha Heo6XoAMMOCTb YYETa NPUPOLHOIO M CoLManbHO-KyIb-

TYPHOTO OKpY)XeHUs pebEéHkKa Npu NPoeKTMpoBaHUM obpasoBaTenbHONM cpeabl. MNpeacTaBneHb! Npu-

" P. MmuncoH 0606Lwwmn onbIT paboTel AHrno-AmepukaHckoii wkornbl (Mocksa, CaHkT-MNeTepbypr) no peanusavuum obLue-
VMHCTUTYLIMOHAnNbHOro noaxoaa B 06pasoBaHumM Arsi yCTOWYMBOMO PasBUTUSI.

2 1. H. Kupunnos ccopmynmpoBan 3agadu uccrnefoBaHusi, 3yumn MexayHapoaHbIi nefarornyeckuin onsIiT B obna-
CTV peanu3aumm obLLENHCTUTYLMOHaNbHOrO Noaxoaa B 06pa3oBaHuy Ans yCTOMYMBOrO pa3BuTus, 0606Lmn pesynsraTsl
ncenenoBaHus.

3 H. . KopsiknHa 0606Lumna MexxayHapoaHblil negarorndyeckuii onbIT B 06rnacTu peanusaumm obLenHCTUTYLMoHab-
Horo noaxofa B 06pa3oBaHvM Ans YCTOMYMBOIO PasBUTUS.

4 A. C. EpmakoB 0606Lwun HopMaTuBHyto 6a3y peanusaummn obLLENHCTUTYLMOHaNbHOrO Noaxoaa B obpasoBaHumn Ans
YCTOMYMBOrO PasBUTUS.

5 1. C. EpmakoB fan TeopeTrko-MeTofonornyeckoe 060cHoBaHve peanusaumm obLwenHCTUTYLMOHaNbHOro noaxoaa
B 06pa3oBaHuM ANs yCTOWYMBOIO pa3BUTUS Ha ypoBHe 0bLLeobpa3oBaTenibHOW LLKOIbI.

6 CtaTtbsi NOAroTOBMEHa Npy hMHaHCOBOM Nogaepkke Poccuiickoro choHaa pyHaaMeHTanbHbIX MCCNefoBaHuiA (Npo-
ekt Ne 19-013-00722 «ObpasoBaHue AN YCTONYMBOrO pa3BUTUS B JENCTBUNY).
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O6pasoBaHne B MHTepecax yCTONYMBOro pa3BuTus

N —

Mepbl OpraHn3aLmm oGLLENHCTUTYLIMOHANBHOMO Noaxoada B WKorne (B YacTHOCTU, MeXayHapoaHast
ceTb «Ko-LWKomn», AHIMo-AMepuKaHcKkas Wwkona v Ap.), KoTopble MOryT 6ObiTb TUPaXMPOBaHbI B
WHbIX 06LLe06pa3oBaTenbHbIX OpraHM3aLmsix.

Knroyeeble crioea: obGpasoBaHMe AN YCTOMUMBOIO Pa3BUTUS, OBLLEVHCTUTYLIMOHAMNbHbIN
NoAxoa, MeToAosorMsl, Teopusi, MpakTuka

Cmambsi nocmynuna e pedakyuro 28.08.2020; npuHsima k ny6nukayuu 20.09.2020
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